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This paper, entitledThe Paradigm of Education and Higher Curriculum:it@al
Discourse Analysis (CDAaims to describe and analyze the higher eductgtgadigm, national
curriculum and globalization challenges. The figirare expected to be a model of intellectual
moslem character building which will play optimale in building Islamic civilization.

The object of the research is the national cumicu(NatCur) No. 232/U/2000 and No.
045/U/2002. The approach used is Critical Discouksalysis (CDA). CDA recognizes eight
principles, and three of them are: First, discodliseusses social problems and direction of higher
education. Second, Natcur discourse is interprxetatind explanative. Third, the challenge of
globalization requires social commitment.

The findings are: first, the course of higher ediora has to be based on the true
paradigm that considers 3 factors: (1) the entitfaith as the basis of knowledge so that human
knows The Creator; (3) the entity of the laws of Allah SWT as the course of scientific activities,
that is for the good of all human beings; (3) scientific truth is relative and tentative. Second,
national curriculum is highly influenced by the lgéd market. In order to keep the national identity
as religious, the national curriculum needs to wmrs3 factors: (1) the building of Islamic
personality, (2) integration of formal, informaldanon formal education. (3) life skills. Third, to
face the challenge of globalization, the intellettMoslem need to have the commitment in
owning Islamic personality and in making Islam atiszipline of knowledge.
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A. Introduction

Kepmendikbud (Decree of Minister of Education andt@e) No.232/U/2000 explains
the Pedoman Penyusunan Kurikulum Pendidikan Tin@ihe Guideline of Higher
Education Curriculum Making), while the KepmendikbyDecree of Minister of
Education and Culture) No. 045/U/2002 explains Klneikulum Inti Pendidikan Tinggi
(Higher Education Core Curriculum).

The guideline explains the curriculum plan and alization. According to
Endrotomo (2012), curriculum plan contains (1) lidt subjects, (2) explanation of
subjects, (3) teaching and learning plans, andédijgn of assignments. The actualization
contains (1) teaching and learning process, (2hieg and learning environment, and (3)
evaluation process.

For the brief explanation, see table 1:

Tablel
Curriculum
Curriculum Plan Actual Curriculum
1 | List of subjects 1 | Teaching and learning process
2 | Explanation of subjects 2 | Teaching and learning environment
3 | Teaching and learning plan 3 | Assessment (Evaluation process)
4 | Design of assignments

The making of the national curriculum is certaimhfluenced by many factors
internally and externally. Some of the internaltéas are the Universities’ vision and
mission, students’ input, regulations or systemudd or policy and local tradition. Some
of the external factors are: the stakeholders,réutendency, and art of science and
technology.
The internal and external factors aforementioneghificantly influence the
national curriculum. This can be seen by the faat the natcur is continuously changing,
as it is shown in the history of the developmentha& higher education curriculum in
Indonesia below:
1. Curriculum that was based on theokok — pokok Sistem Pendidikan Nasional
Pancasilaor the Principles of National Pancasila Educatigst&n (UU no. 22, 1961,
Presidential Stipulation No 19, 1965, Presideridelee no. 14, 1965)
. Curriculum that was driven by the government (UU 201989, PP no 60, 1965)
. Paradigm shift into the concept of KBK (Competebesed Curriculum), the higher
education curriculum was developed by the cormdatuniversity based on the
national standard of education for every study mog(UU no. 20, 2003, article 38,
clause 3 and 4. Kepmendikbud (Decree of MinisterEdfucation and Culture)
N0.232/U/2000, and the core curriculum change enkbpmendiknas no 045/U/2002)
4.The curriculum was developed by the correlatingersities (PP no. 19, 2005 article
17 clause 4, PP 17, 2010 article 97 clause 2)

5. Curriculum development that was based on competéPeeno. 17, 2010 article 97
clause 1)

6. Curriculum contains at least 5 competence elem@Rsno. 17, 2010 article 17 clause
3)

7.Teaching and Learning Achievements is in Accordamdth KKNI (National
Framework of Indonesia) Level (Perpres No. 08, 2012
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8. Graduates Competence refers to KKNI (UU PT no 0222article 29)

The changes in the National Curriculum, from No2/282000 to No. 045/U/2002
have been the result of some internal factors pir(dtitution Arrangement, (2) the aim
and course of education, and (3) study program gemant. Some external factors such
as (1) Global competition, (2) changes in educatwientation, and (3) workfield
requirements have also influenced the nationaliadum. To be able to compete in the
global era, a graduate is expected to (a) mastense and the skills of analysis and
synthesis; compute [IT]; manage ambiguity; and sdclanguage communication; (b)
have proper attitude, leadership value, good teasrking and the ability to work
crossculturally; and (c) be aware of the occupatibaracteristic: well trained in work
ethic; be aware of the globalization; and be flexih choice of work.

We, as Moslem, the majority of the population imldnesia, certainly have a
strategic role in deciding the course and aimshefrtational education. Therefore, it is
important for us to understand the model of int#llal Moslem character building. In
this framework, a critical analysis toward the pgen of education and higher
curriculum is needed to be conducted. In additiotellectual Moslem is expected to give
optimal role in building the Islamic civilizatiom ithe world.

B. Method and Material

The method used in this reviewGsitical Discourse Analysi$CDA). According
to Alwasilah (2004:13), CDA is one of the approacie cultural studies. He proposes
that any discourse is free to be analyzed crigicathm any point of view. Pennycook
(2010:180) further explaines that CDA has eightgiples as follows:
First, CDA discusses social and unresolved probleméensbciety. Problems in CDA
are seen as part of cultural structure, so theiigtigs process has become its main focus.
Second CDA perceives power as discoursive, which me&aas discourse focus is the
same with the focus of how power becomes commuetddatlanguages.
Third, discourse has become a part of society and culiiuneeans that the discourse is
not only a reflection of social relation, but alsopart of the relation itself which
experiences the reproduction stage through dialeetations.
Fifth, discourse is historical. It means that discoursdyais has to consider the historical
context by looking back to the previous discourses.
SeventhCDA is interactive and explanative and using syst®rmmethods to relate the
text and its context.
Eight, CDA is a scientific paradigm that owns social comtmants which continuously
attempt to blend in and change what is happenir@gcdontext.

In this paper, the author applies three principisch are relevant to The
Paradigm of Education and Higher Curriculum'Those three principles ardirst,
discourse discusses social problems, the courbggbér educationseconddiscourse is
interpretative and explanative; atidrd, social commitment in the context of developing
Islam as a discipline of knowledge.

The object of the CDA is Kepmendikbud (Decree ohistier of Education and
Culture) No. 232/U/2000 abowRedoman Penyusunan Kurikulum Pendidikan Tinggi
(Guideline for Higher of Education Curriculum Magindan Penilaian Hasil Belajar
Mahasiswa(Students Learning Assessment) and Kepmendikbudré@eof Minister of
Education and Culture) No. 045/U/2002 abButrikulum Inti Pendidikan TinggfCore
Curriculum of Higher Education). Kepmendikbud (Derof Minister of Education and
Culture) No. 232/U/2000 comprises 7 chapters angdifts, analyzing the course and



aims of education. Kepmendikbud (Decree of MinisiefEducation and Culture) No.
045/U/2002 comprises 8 points, analyzing the coammt-based curriculum.

C. Discussion and Result

In 2013, at Balai Pertemuan limiah ITB, a ForunPobfessor (MGB/Majelis Guru
Besar) open discussion was held with a theme ofrid§ean IPTEKS dan Pergeseran
Paradigma Pendidikan pada Abad XXI”. The discussi@s aimed to reconstruct the
scenario of Indonesian Education which is basethentrue paradigm. Some results of
the discussion are:

First, education has to be able to cope with the eraldpmnent, especially in responding
the advance of technology and in grasping the dyamaacial life in the society.
Secondthe XXI century is identical with the developmerittechnology and the rapid
cultural changes. Recently, science-and-technotteyelopment-based professional
attitude has become the features of a scientifteep which, in the same time, creates
global mind in every individual.

Third, the proper respond to the development of sciendeteshnology is to adopt and
apply new, true and effective paradigm of natiomalucation. A paradigm that
comprehends what has been and is still going a@uircountry and nation as the impact
of the development of science and technology.

Based on the fact and reality amongst the soclwy there are some problems
concerning the course and aims of tertiary educatiocomprehensive explanation is
needed in the practical and strategical level, twhin the same time, anticipates the
interpretative differences. Moreover, a sciengifaradigm must be chosen as short a long
term solution.

1. The Problem in the Course and Aims of Tertiary Education.

The course and aims of education has been stated iepmendikbud (Decree of
Minister of Education and Culturéyo.232/U/2000 that contaiBedoman Penyusunan
Kurikulum Pendidikan Tingg{Guideline for Higher of Education Curriculum Magin
dan Penilaian Hasil Belajar Mahasisw@tudents Learning Assessment). In chapter Il
about the course and aim of education, point 2stidat:

(1) Academic education aims to prepare the stgdenbecome members of the
society who have academic abilities in applyingvedieping, and/or enriching science,
technology and/or art, and in spreading and enagrtsie use of science, technology and
art in order to increase the society welfare anehtich the national culture.

(2) Professional education aims to prepare theesiis to become members of the
society who have professional abilities in applyidgveloping, and/or enriching science,
technology and/or art, and in spreading and enaigrtsie use of science, technology and
art in order to increase the society welfare anehtich the national culture

What is stated in the Kepmendikbud (Decree of Mémisf Education and Culture)
No0.232/U/2000 about the course and aims of natiedatation has also been discussed
in the MGB ITB open discussion at the Balai PertemilB. KKNI or IQF (Indonesian
Qualification Framework) is issued as a responsethe problem of choosing the true
paradigm still remains.

Etimologically, in KBBI (2002:828), paradigm is defd as fmodel teori ilmu
pengetahuan’(model of knowledge theorydr ‘kerangka berpikir’ (Framework of
thinking), whilw “true” (benai) is defined in KBBI (2002:130) assésuai sebagaimana
adanya’” (relevant as it is),sah (legit), ‘tidak salah’(not wrong), or dapat dipercaya



(trustworthy). Those definitions are pragmatic, ietihe standard of truth or trueness is
highly influenced by the point of view and intelieal leadership. Therefore, an true
paradigm depends on the point of view and leadetsimking that influence the society.

Paradigm has been an interesting concept to tlemtsts. Thomas Kuhn (1964)
uses the ternparadigmas the central concept in his bookht Structure of Scientific
Revolutiori which is regarded as a monumental work in theettgument of the history
and philosophy of science. Khun proposes the maslébllows:

P1— NC— A —1»p C —» R —» P2

P1 = | Science in a particular time is dominated pguicular paradigm

NC | = | Normal Sciencethe accumulation period of science. Knowledgeksand
develops the influencing paradigm of science.

A = | Anomalies scientists are unable to avoid the conflict apdiation because
the existing paradigm cannot provide sufficient larption about the
occurring problems.

C = | Crisis, if the conflicts accumulate, crisis will rise,cathe previous paradigm
will be questionable for the validity.

R = | Revolution crisis is at its peak, science revolution occumaw paradigmn
emerges and replaces the previous one.

P2 = | The new paradigm is able to solve the problemsdfaddere is a great
change in science.

As intellectual Moslem, we already have the ultienitie paradigm. According
to Nugraha (2010 :5) the concept of trutrhakikat al-hagn the Holy Qur'an are stated
more than 103 times. 41 verses @@daniyyahand the other 62 araakiyyah The word
/Al-had in the madaniyyahverses has the meaning of ‘Al Qur'an, Islam, honegbod
sake, true course, etc’. The same word in rttekiyyahverses shows the meaning of
‘nagliyah’ faith, such as the faith of the existence of leelithe judgement day, and
‘agliyah faith, such as the prove of creations, God's a&fgiving and protection. Table
2 shows the synthesis of both verses :

Tabel (2)

The Reality of Truth

Entity of Insaniyyah Hadharah llmiyyah
Al-Haq (the truth) (humanity) (civilization) (knowledge)
Tauhid(faith) ++ ++ ++
Syar’iy (the laws of Allah) ++ ++ ++
Wagi'y (factual truth) +- +- +-

It can be inferred from the table 2 that there #mee entities as objects of truth
elaboration, they artauhid, syar’i,andwagqiy. The first entity,tauhid’ or faith, has an
absolute truth. The second entity,’syar’i’, or lawsses the course for scientific activities
that is for the sake of human beings. The functiwnthe first and second entities give
scientific control and target, so that a greatli@gation will be created with high morality
and ultimate technology. The third entitwdqiy’, means that factual truth is relative. Its
truth responsibility is accountable horizontally@rgst human beings. This is the place



for scientific-factual truth that, inspite of iterttativeness, still gives the opportunity of
continuous development toward the systersuwfnatullah

Based on the explanation above, the true paradigmld consider 3 factors: (1)
the entity of faith as the basi$ knowledge so that human knows The Creator; (3) the
entity of the laws of Allah SWT as the course aéstific activities, that is for the good
of all human beings; (3) scientific truth is relative and tentative. In the implementation
stage, the course of education should considehélbuilding of Islamic personality, (2)
integration of formal, informal and non formal edtion. (3) life skills.

2. Interpretative and Explanative Reviews on the KBK-KKNI National
Curriculum.

According to Suwarti (2011), one of the implemeiotatof the new paradigm in
the tertiary education is the curriculum changemfreghe content-based into the
competence-based due to the global demands andrfabket signals. The government
has issued Kepmendikbud (Decree of Minister of Btloa and CulturejThe Decree of
the Minister of Education) No. 232/U/2000 and N@5QJ/2002 as the guideline in
making a competence-based curriculum. Curriculuengst of plans and arrangements of
the content, materials, lessons, teaching proceds exaluation that is used as the
guideline in teaching and learning process in thgary education§K Mendiknas\No.
232/U/2000, Article 1 clause 6). Curriculum is meved as the factual document that
becomes the basis for a study program.

According to Fitri (2012), the article 11 clausénlthe Kepmendikbud (Decree of
Minister of Education and CulturéJo. 045/U/2002 about the Curriculum of Higher
Education has been changed. It is now stated tietcore curriculum is no longer
decided by the Minister of Education. Instead,ahele 6 of the Kepmendikbud (Decree
of Minister of Education and Cultur®o 45 states that core curriculum is assembled by
the tertiary education institutions, together witfie professional society and the
stakeholders. Moreover, the credit numbers in tire and the supporting curriculum are
still based on the Kepmendikbud (Decree of MinisteEducation and Culturéyo 232.

Below are the content of the article 9 in the tngnal curriculums for the
bachelor and diploma programs:

a. MPK group which includes the subjects that alevant to the aim of knowledge
enrichment, insight of comprehension intensity eock MPK.

b. MKK group which includes the subjects that alevant to the efforts in strengthening
mastery level and expanding knowledge competenitf, the basis of competitive
and comparative advantages of the correlated gtrayram.

c. MKB group which includes the subjects that @levant to the efforts in strengthening
mastery level and expanding knowledge competenith, the basis of creative and
skillful advantages of the correlated study program

d. MPB group which includes the subjects that ateviant to the efforts in strengthening
mastery level and expanding knowledge competenaeishin accordance with the
society rules and laws.

e. MBB group which includes the subjects that atevant to the efforts in understanding
and mastering the existing rules in the societal bhoth nationally and globally, that
limit one’s creation into his/her own expertise.

According to Endrotomo (2012), competence-basedriccium (CBC) is
legitimated by thd?erpres RINo. 8, 2012, dated in 17th January 2012. CBC eedlto
KKNI (Indonesian Qualification Framework). KKNI cqrises 9 qualifications levels,
from qualification 1 as the lowest, to qualificati® as the highest. Qualification levels



are the learning achievement levels that are ratipagreed upon, made with the be
of the evaluation measurement and/or trainings whieh abtained ttough formal,
nonformal, informal education or through work exeeces

Model KBK-KKNI
(Endrotomo, 2012)

Penyetaraan antar sektor

The implementation of KB-KKNI (Competencybased Curriculum ar
Indonesian Qualification Framewotin Indonesia in every level of quacation includes
the process of affectional development as follow: (1) have faith to God The Almighty; (2)
have good moral, ethic and personality in task detigm. The further question is car
reduce the corruption level in Indonesia or, otheewcanit make the corruption lewv
worse?

In the author’s opinion, it is true that we havesigeed the KBI-KKNI, but we
only have integratethe second and the third part of the true paradifgrementione:
For that reason, further integration with the fithe first pardigm, Islamic characte
bulding is highly encourage Practically speaking, the integration can be dan¢he
form of personality development subjects, such slanlic Religion Education ar
Islamic Science.

3. Social Commitment in the Development of | lamic Personality

Globalization has two challenging dimensions, thepid development ¢
technology and civilizations conflichadharal). The initial challenge can be solved
the KBK-KKNI, while the latter requires smart persona Persoality, according tc
Nabhani (2002), comprises the thinking and behapatterns. Thinking pattern is t
way one views/judges toward a particular thing feahfluenced by a particular beli¢
Behavior pattern is the way one behaves/resptoward a peicular thing in his/he
efforts to fullfil his/her needs. If his/her belig Islam, then the personality will |
Islamic.

Islamic personality will be created if (1) put Isle belief as the basis
personality; (2) put the rules of halal andharamas the basis of act and behavior; (3) put
the blessing of Allah SWT as the ultimate happing&se integrity of Islamic personali
can be maintainedly (1) always applying Islamic belief in the heart and thought; (2)
always beingaware of the relation wi Allah SWT; (3) always realizing that nothing is
independent from the laws of Allah SWT; (4) always realizing that human beings wi
surely have weaknesses; (5) always being aware that our passions are ol



uncontrollable; (6) always realizing that evil will always try to distract and chdatman
beings; and (7) Always being aware that only with the help of Allah SWT oaa have a
strong Islamic personality.

The process of developing Islamic personality carddne through the subjects of
personality development, such as PAI (Islamic Refigcducation) that aims to make the
students put Islamic paradigm as the basis of th@imking and behavior in the
professional development.

KBK teaching method applies the Student-centeradhleg (ScL). Learning can
be defined as a programmed activities in the FE&Ei(Eating, Empowering, Enabling)
design, to encourage the students to actively lgarthe term of the learning source.
Learning is a process of developing thinking cégtiwhich can increase the students’
thinking order and construct new knowledge as pérthe efforts in mastering the
subjects learning. ScL is a learning process thaides on the students’ learning, not on
the lecturers’ teaching activities.

Islamic Religion Education (PAI) in higher educatis only 2 credits long. To
achieve the goal of making the students put Islapdcadigm as the basis of their
thinking and behavior, the three education domairis cognitive, affective and
psychomotor are needed to put into attention. Theinmim cognitive domain is
understanding (C2), while the affective domainhsaracterization (A5), making Islamic
belief as life style. The psychomotor domain istation (P1), that is to put Rasulullah
SAW as the role model.

There are several class activities that can be donagchieve the C2, such as
listening to an audio visual explanation from faaibrs, class presentations, discussions,
seminars or peer discussions. Other activitiesbeadone to achieve A5 and P1, such as
Prayer deep understanding, visits to orpahanageg befacilitator in mosque committee,
donating Al Qur'ans, helping children in recitindg ®ur'an, participating in led Adha
activities in the campus, etc.

The Islam as science aims to strengthen studemtsipetence in facing the
challenges of globalization and in cross-culturarky This can be done in Islam for
cultural studies, Islam for education studies,nsfar politics and governance, Islam for
economics, etc.

D. Conclusion

Based on the review dfhe Paradigm of Education and Higher Curriculum:
Critical Discourse Analysis (CDAJt can be concluded that:

First, the course of higher education has to bedas the true paradigm that
considers 3 factors: (1) the entity of faith as Itlasis of knowledge so that human knows
The Creator; (3) the entity of the laws of Allah SWT as the course of scientific activities,
that is for the good of all human beings; (3) scientific truth is relative and tentative.

Second, national curriculum is highly influencedtbg global market. In order to
keep the national identity as religious, the natiaurriculum needs to consider 3 factors:
(1) the building of Islamic personality, (2) integjon of formal, informal and non formal
education. (3) life skills.

Third, to face the challenge of globalization, thiellectual Moslem need to have
the commitment in owning Islamic personality andmiaking Islam as a discipline of
knowledge



E. Recommendation

This Critical Discourse Analysis (CDA) only appliésree principles, they are:
First, discourse discusses social problems andtaireof higher education. Second, the
national curriculum discourse is interpretative axglanative. Third, the challenge of
globalization requires social commitment. Therefduether research and reviews on the
principle of discoursive power; discourse dialeattations in the society; discourse
ideology; discourse history; and discourse socgndo/e are needed.

Islamic personality model to be developed is basedhe acts of (1) put Islamic
belief as lhe basis of personality; (2) put the rules of halal andharamas the basis of act
and behavior; (3) put the blessing of Allah SWT as the ultimate happiness
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